o AHEAD OF THE CURVE - A  Involving Students in the Classroom Assessment Process
_ feedback Over the course of a week, he or she manages to grve every
student specrﬁc, descrrptlve feedback four tunes (see Frgure 2a). -

_ Now imagine the teacher has involved students in co-construct
1ng criteria. Before asking students to turn in their work for feedf_
back; she ‘asks students to self-assess using co-constructed criteri
~ (give themselves feedback): Without the teacher working any hard
er, the students receive twice the amount of feedback to feed thei
learning forward (see Figure 2b). Now imagine the classroom is a
place where everyone understands quality because they have set cri- :
teria and have been using the language of the criteria to describe and
assess their work in progress This time the teacher asks students to.
give then' work to someone else to assess usmg the criteria. Their ]ob-"}
is to rev1ew another student S work and find ev1dence of two thlngs-'
that meet the. cr1ter1a, and seIect one thmg from the cr1ter1a that__'_;
needs to be 1rnproved (see Flgure 2c) Next, students are asked to
apply the feedback they have recerved self assess, and grve them~
selves specrﬁc, descrrptrve feedback The teacher then receives thef ;
work, and gives the students specrﬁe, descrlptwe feedback that also -
feeds the learnmg forward. Agam, students are recemng more feed- -
back without the teacher ‘working a any harder Rather, the teacher 1s_ :
workrng drfferently And what about the c]assroom where every stu—
dent has access to email and the Internet (see Frgure 2d)? Could stu— :
dents send their work to other people in other places and get even -
more feedback to. feed—forward the learnrng? AbsolutelyI Research'fﬁ
shows students seek feedback when it is easily available’ and when
their work can be 1mpr0ved (Davies, 2004 in press). ' '

Flgure Ja-d: Multlplymg Feedhack .
(Speclal thanks to Doug Snow for hls ass:stance W|th thls flgure }

“The second rescarch cornerstone shows us that the learning less speciﬁc; descri'pti\re feedback" As a're'sul't‘ théy' are Iikely to .learn

brarn needs continuous feedback. In the example in Figure 2a—d,

- students have received at least triple the amount of feedback to feed- - _'
forward their learning because the teacher has engaged students as -
partners in the classroom assessment process. When teachers are the
only source of quahty feedback in the classroom, students wﬂl recerve

less: Students-can learn to give. powerful and effective feedback to
themselves and others. They do this by exammmg their work in rela-
tion to the co-constructed criteria, specrﬁcally determrnmg whether
or' not they have met the” qualrty expectatrons and clarrfylng how
they ¢an improve theit work even further. R : 7




